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Abdract: |1 am introducing into Dialedicd Critical Realism (DCR) a developmental,

dialogical, and dialedical episgemology for enhancing adultsd cognitive development

toward dialedic. | do s0 for the sake of solving real-world problems in a holigtic and

transformational manner with a high likelihood of success Emphasisis puton dialedical

thinking as asocial pradice leaned by way of a dialoguemethod call ed the Case Study
Cohat (CSC) method, taught at the Interdevelopmental Ingtitute (IDM) since 2000.

CSC combines dialedicd with adult-developmental thinking and listening in real world
situations. Throughthis pedagogica framework, students engage organizaional clients as
midwives of their own learning and development throughteading, coaching, consulting,
and/or talent management adivities, even psychotherapy.

In 6 sedions, the paper deds with the question of how best to educae CDFusers
working as inter-devdopmental interlocutors who have overcome the epistemic fallacy
by guided self- assessment through DTF, the Dialedical ThoughtForm Framework. This
framework operationalizes Bhaskar MELD based on Bassechesd pioneeing studies in
the development of dialedical thinking over the adult lifespan. DTF forms part of CDF,
LaskeGs Constructive Devdopmental Framework, whose social-emotional and
psychological components derive from R. Kegands and H. MurrayG work, respedively.
DTF takes up the challenge of teading and exercising dialedical thinking in an
administered world shaped entirely by analyticd reasoning.

Inter-developmental interlocutors are CDF/DTF-users who withstand the onslaught of
downloading and de-totdizaion, and by so doing bewmme teaders, even models of
global self- awareness They develop this cepacity by ading as a member of an IDM
study cohort, as well as consultants to client organizations whose thinking they scrutinize
in expertly guided case studies. As aresult, their focus of attention becomes the structure
of their own and othersbthinking as the hidden root of how the social and physical worlds
shows upfor them and their clients.

L A version of this article will be published in Bhaskar, R., Esbjéangens, S., HedlurDe Witt, N., &
Hartwig, M. (2016). Metatheory for the anthropocene: Emancipatory praxis for planetayrighing
London, UK: Routeledge.

2 Otto Laske is the Founder and Director of the Interdevelopmental Institute (IDM), Gloucester, MA,
USA, where he has taught the ConstuetiDevelopmental Framework (CDF) methodology for
consulting and coaching since 2000. He is a student of Th.W. Adorno, founder of Critical Theory, and of
developmentalists at the Kohlberg School, Harvard, especially R. Kegan.
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For Theodor W. Adorno (19031960)

Short Definition of the Dialedical Thought Form Framework (DTF)

DTF is a dialogical epistemology that links Dialectical Critical Realism(DCR) to the
language-suffused social world by way of both developmental and dialedical thinking. It is
equally an empirical ingrument for discerning and witnessing how and to what extent the
worldé ontological structure (refleded in Bhaskar 5four moments of dialecticeferred to as
MELD?, Bhaskar 1993unfolds in an individualés mind and speech during a 1-hour semi-
sructured cognitive interview. As an epistemology it is based on the assumption that human
consciousness rogresses throughfour eras of cognitive development, which Bhaskar hascall ed
Common Sense, Understanding, Reason, and Practical Wisdom and that consciousness
encounters its own dialedic during the transition from Understanding to Reason, in four steps, as

shown below.

Common Sense

4

Lockean inguiring system

Formal Logic: L-Transform

ey

Understanding | ————» | Kantian inquiring system
l INumination: I-Transform
DIALECT Remediation: R-Transform
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Practical Wisdom

Figure 1:

Bhaskar
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0s four eras of adult cognit

ion of the names of Bhaskar 6s

four

1M, 2E, 3L, 4D. They are epistemologically rendered in CDF a CPRT (Context, Process, Relationship, and

Transformation) standing not for dinmons of being but classes of thought forms that spell out MELD in the

human mind, thereby defining the structure of human thinking. A lucid descriptitime afelationship between
i s f Dialeatidal Tihisking_far dnkegrdl £eadersA Primer, Integral Publishers,

MELDand CPRT
2015.
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The entry of the human mind into dialectic when crossng over from Understanding to Reason
was firgt documented in the transition from Kant to Hegel in the period between 1781 t01807.
According to developmental research done by the Kohlberg School at Harvard between the years
19751995, this unfolding begins ontogenetically in late adolescence and ends only with the end
of individua life.

As an empiricd instrument, DTF bridges DCR and the language-suffused social world
throughthe dialedical listening and thinking capacity of its expert users.

Pedagogically, DTF is exercised by the instructor of IDM study cohorts whose members
interview clients in order to scrutinize the thought-form structure of their recorded speed. They
do s0 in the context of clientsd organizational function/role, environment, and professional
agenda and their team membership. Through such a cognitively focused interview it becomes
possible to lay bare the dialectical structure of clientsd speech. The assuumption made is that the
social world is a language-suffused universe, and that it is draightforward to determine
empirically differing degrees of clarity to which MELD manifests itself in a particular mind
based on the textual or audtory analysis of a DTF interview. Although such an interview is co-
creded by a DTF interviewer as well as an interviewee (in most cases, an exeautive), the
resulting cognitive profile is nevertheless understood as being that of the client.

To determine the degree of clarity of dialedicd thinking in a clientés speech empirically, a
DTF expert collaborates with members of a study cohort of inter-developmentally bonded
individuals whose task it beaomes to scrutinize traces of MELD in spoken language. The cohort
as a whole (which includes the instructor) evaluates (fiscoresd) the cognitive interviews of
membersdclients. This asaures inter-rater reliability based on which valid feedbadk can be given
to clients.

In the DTF framework, evaluation of cognitive interviews happensin terms of four classes of
thought forms, cdled CPRT (C=context; P=process R=relationship; T=transformation). As
shown below, these classes directly reflect Bhaskarés MELD (Laske, 2009. The evaluation
yields empirical data useful in scaffolding the dialectic-thinking capabilities of an individual or
tean by way of teading, coading, mentoring, consulting, psycho- and socio-drama, and

psychotherapy.

It should be clea that the above outline positions epistemology within ontology. As shown
below, dialecticd thought forms are not perspedives. DTF is cogent only when presupposing a
real world that is not permanently withdrawn, as is SartreGs étre en 0i, but can be figrasped 0
dialedically through what Hegel has called fithe effort of the concept (Anstrengung des
Begriffs).0 It is this effort that the IDM cetificaion program in CDF/DTF is designed to re-
ingtill. This effort is the exad opposite of contemporary downloading; it corresponds in spirit but
not in method to teadings that Adorno and Horkheimer conveyed in their Hauptseminar
between 1951and 1969at Frankfurt University, Germany.

*k%k
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With Piaget, | am making the assumption that in speking, humans reveal not only the
contents, but alsothe dialedical structure of their movements-in-thought. In this paper, | am
detailing how specificaly ontological MELD-structures show up epistemologically in DTF
based listening to human speech. As shown in Fig. 2, above, a DTF listener-thinker functions as
a bridge between DCR and the language-suffused social world, and thus functions as a
transformational agent.

Below, | will detail in what way M. Basschesdwork, pubished in fiDialectical Thinking and
Adult Developmento (1984) 30 yeas ago, has built a bridge between ontology and dialectical
episemology, without elaborating in detail the refinements of this gea reseacher Hwork that
yielded LaskeGs DTF.

Rather, my emphasis will fall on my teaching pradice within pedagogica cohorts whose
members, by scrutinizing a specific exeautiveds speech, Awake themselves  ut@ their own
mindGs dialectic (that heretofore they were unable to grasp). | will reflect on how and why such a
cohort can be seen as a pedagogicd context for developing within DCR a dialedical social
pradice of real-world interventions. | also view a case study cohort as embodying the core of a
future critical in-depth social science, and the beginning of integral coll aborations poised to solve
problems in the real world, such as global warming.

In this way, | am binding collaborative adion to what Cook-Greuter has called construct
awareness but will use this term in a purely cognitive, rather than (following Kegan and
Loevinger) social-emotional, way, as she does. | will envision integral dialectical thinking as
beaming the central pradice of the integral movement, to the extent that the integral community
can adually shift from the reduction of the real world to subjedive enadments tothe recognition
that the mind is congtell ationally embedded in the real world indeab initio.

Operationalizing Bhaskar's MELD Based on Bassdes Dialedical
Schema Framewor k

As intimated in Fig. 2, the Dialedical ThoughtForm Framework (DTF) is best understood as
serving a bridging function between DCR and the language-suffused world of societyés
organizations and their congtitutive cohorts (teams). For this pupose, it comprises a social-
emotional component following Kegan (1982;1994), a cognitive component following Adorno
(1966;1999, Bassdes (1984, and Bhaskar (1993, and a psychological component following
Henry Murray (1938. Its methodology is part of an inter-participatory framework throughwhich
to further adult mental growth at work and in life.

Althoughthe systemic connededness of CDF& three components is the focus of my teading
of coadhes, consultants, and exeautives at the Interdevelopmental Ingitute (IDM;
www.interdevelopmentals.org), here | will restrict myself to the cognitive component of CDF,
which is called DTF. DTF was developed in 1999 in a thesis on developmental coacdiing, by
linking Bhaskaré MELD to Basschesddialedical schema framework (DSF).
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DTF: A developmental,
dialogical, and dialectic
epistemology

DTF Study
Cohorts

Dialectical Listening
and Tlanlang

Fig. 2. DTF powered by DTF study cohorts serving a bridging function between DCR and
the language-suffused social wor Id of or ganizations.

Using DTF centrally requires mature dialedicd thinking and listening in real time. Its
dialogue- propelled way of functioning derives from Basschesd work in the ealy 1980s. In
1984, after 6 yeas of reseaching empirically the development of dialedicd thinking over the
individual life span, Basseches published a seminal work called fiDialedicad Thinking and Adult
Developmento in which he presented his findingsin away summarized by Fig. 3, below:

Adulthood

Adolescence

Once established. Reason based on dialectical thinking
becomes second nature, or a new kKind of ‘common sense’.

Copyright © Laske and Associates 2006
Fig 3. The four phases of dialedical-thinking devdopment in adults according to
BassdesL aske.
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For the purposes of his qualitative reseach, Basseches creaed a semi-structured interview in
terms of which he dialogued with staff and students of a US college about issues in
contemporary educaion. It was hs pupose to answer the genuinely pioneaing question fihow
does daledicd thinking develop over the individual life span?0 Basseches asked this research
guestion based on the hypothesis that cognitively more highly developed individuals, represented
by teaching staff, would show higher levels of dialedica thinking than students. He measured
this developmental differential by way of a fifluidity indexo indicating fluidity in the use of four
classes of thought forms.

Basseches found by evaluating (fiscoringd) recorded interviews that one could spegk of four
phases (rather than stages) of dialedical-thinking development, where ead phase is defined by a
maximal fluidity index (phase 1 = >10, phase 2 = >10<30, phase 3 = >30<50, phase 4 = >50).
Simplifying Bassecheso findings slightly, one can say that ead phase of thinking-development
toward dialectic is charaderized by the dominance of one of Bhaskar® four moments of dialedic
(MELD), inthe order of 1M, 2E, 3L, and 4D (Laske, 2009.

In DTF, MELD is epistemologically represented by four classes of dialedical thought forms
caled schemata by Bassches. The most advanced dialedical thought forms, -called
fitransformational,0 entail an understanding of negativity that fully emerges only in phase 4 of
cognitive development. DTF is an action method for deepening inter-developmental
relationships meant to leadto novel, emancipatory experiences viadialedical thinking.

The DTF system as awhole is geared to exploring in real time how MELD mapsinto speet
via concepts. In actual usage, eacr MELD component, represented by a thought form class,
serves as atool to lay bare a spesker Sor writerGs category errors (e.g. de-dratificaion) as they
occur in real time. The assumption is that by highlighting and giving feedback on such errors, a
gpedker can move from the actual to the real world.

When we put Bassechesbtfindings in a context familiar to readers of Bhaskar (1993, shown in
Fig. 1, we can see that the four phases of dialectical-thinking development referred to in Fg. 3
fall into the transition from Understanding to Reason. The four phases give rise to different forms
of illuminative and remediative dialedical commentary, whether exercised during real-time
dialog (interviews) or in hermeneutic text analysis:

_—

|-Transform !
/ Dialectical Gomment

Dialectical ReaSoM—»

«— P-Transform
Practical Wisdom

Fig. 4. Thefour transorms of dialedical thinking accor ding to Bhaskar (1993).

Gmmon Snse

L-Transform

R-Transform

Understanding
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The I- and R-transforms uilize Bassecheso four classes of dialectical thought forms, referred
toas C, P, R, and T, afocused and selective representation of Bhaskar SMELD geaed to
exploring the dialedical structure of dialog or written text in real time (Context = M1; Process =
2E; Relationship = 3L; and Transformation = 4D):

Relationship
(R=>3L)

~

L7 Transformation

Context (C=>1M)
=1 @=>ap) |

Fig. 5. Thefour classes ofthought forms associated with MELD in DTF (P=2E; C=1M;
R=3L; T=4D

Process (P => 2E)

While C, P, and R thought forms illuminate lack of dialedical thought expressed in caegory
errors occurring in speech or text, T-thought forms are remediative, sublating and integrating
elements held in a speaker Sor writerés memory store, and thusabsent category errors.

DTF- interlocutors hea, and then showcase, specific category errors made in speech or text.
In each of the four classes of thought forms, a particular category error is paramount: de-
gratification in C (1M), denia of negativity in P (2E), de-totalizaion in R (3L), and de-
agentificaioninT (4D).

As Fig. 5 indicaes, transformational thought forms reside on a meta-level, in the sense that
not only are they grounding the other 3 thought form clases (outer arrows), but are
simultaneously based on them in a feedbadk loop intrinsically binding all four classes of thought
forms into a transformational system (internal arrows) replicating MELD in thought. T-thought
forms cgpture adult cognitive development as an internalized form of (ontic, rather than agentic)
agency, i.e., natural emergence of dialedica out of logicd thinking.

Logigtically, each of the four classes of thought forms comprises 7 conseautively more
complex thought forms, as shown in Table 1 below. fiContrastso indicate links with related
thought formsintrinsic to a particular thought form allowing for finedifferentiations tobe made.
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Table 1: DTF Taxonomy ofDialectical Thought Forms

Process TFH2E) Context TFs (1M) Relationship TFs(3L) Transformational TFs
(M eta-systemic) (4D)

lllumination IHlumination lllumination Remediation

1. Unceasing motion, 8. Contextuali zation 15. Limits of 22.Limits of gability,

negativity

of part(s) within a
whole; emphasis on

separation. Focuson
existence and value of

harmony, durability
(incl. quantitative into

part relationship gualitative changes)
Contradt: 22 Contrast: 10-13 Contrast: 16-21 Contradst: 3,12, 23
2. Preservative 9. Equili brium of a 16.Vaueof bringing 23. Valueof conflict
negation, inclusion of whole; emphasis on into relationship leadingina
antithesis (non- A) whole developmental diredion
Contrast: 27 Contrast: 10-13 Conftrast: 15,17 Contrast: 2,22, 24

3. Composition by
interpenetrating
opposites, correlativity

10. (Description of)
structures, functions,
layers, strataof a
system

17. Critiqueof
reductionism and ide-
totalized,0 thus
isolated, entities

24.Valueof

developmental potential
leading to higher levels
of individual and social

separated from their functioning
shared common
ground
Contrast: 19-22 Contrast: 8-9, 11-13 Confrast: 18-21 Contrast: 1,23
4, Paterns of inter- 11. (Emphasisonthe) 18.Relatedness of 25. Evaluative
adion hierarchical natureof  different valueand comparison of sysems
layers systems judgment systems in transformation
comprise
Contrast: 2,19-20 Contrast: 9 Contrast: 20 Contrast: 10, 14, 26,28
5. Pradical, adive 12. Sability of system  19. Structural aspeds  26. Process of
charader of knowledge functioning of relationship coordinating systems
Confrast: 23 Confradt: 9, 22 Contradt: 4,1517, 2021 Contast: 15-16,25
6. Critiqueof arreting  13. Intelledual 20. Paterns of 27.0pen, sif-
motion (reificaion) systems: frames of interadion in transforming systems
reference traditions, relationships
ideologies
Contradst: 7,28 Contrast: 9, 28 Contrast: 4, 21 Contradt: 2,22-24
7. Embedding in 14. Multiplicity of 21. Condtitutive, 28. Integration of
process movement contexts (non- intrinsic relationships ~ multiple perspedivesin

Contrast: 3-4, 6

transformational)

Contrast: 25,28

(logically prior to what

they relate)

Contrast: 2-3, 15-20

order to define complex
realities; critiqueof
formaligtic thinking

Contradt: 2,6, 16
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In DTF, these 28 thought forms, refined from BassedhesO Dialedical Schemata Framework
(DSF), serve at leadt five different functions, whether in scrutinizing speech or text. Theseare

Dialedicd listeningtools;

Dialedicd text analysistools;
Cognitive (interview) prompting tools;
Mind opening (retroduction) tools; and
Mind expanding tools.

arwnE

By using DTF thought forms as listening and assesgnent tools, an adultés movements-in-
thought articulated in an interview or written text, can be empiricaly assessd, both in terms of
the DTF FHuidity Index and other cognitive indexes deriving from it (Frischherz, 20149).

_ Sentence No. _ Process ‘ Context _ Rcl:][it_unllip ‘ 5}'3[('111
1 6
2 ‘__/———’—’—__= 22
3 (5) < (914 ———» 15
4 20 > 22 (24)
5 _.-_:2_, 28
6 19 25
7 22
9 § — » 19,20
10 5 . 26,27

|11 28

- Fluidity Index = 3+4+5+10=22
- CogntiveScore = [14, 19, 24; 48(%i]hollow transfer thinking
- Systems Thinking Index = 48 (%)
- Discrepency Score = (4+10) : (3+5) = 141: Blanager C is a better constructive than
critical thinker
Fig. 6. Cognitive Behavior Graph of a manager, showing the movement in thought of his
interview, asociated with DTF cognitive scores (Frischher z, 20143.

The Integral Movement is Composed of Upwardly and Downwardly
Divided Cohorts Characterized by Social-emotionally Deter mined
Thinking Limits

| have introduced you to a framework for working with clients (including students) by
merging dialedical with developmental thinking, for use by teaders, coaches, consultants, and
managers as clientsd dialogue partners. These clients always reside in social cohorts
charaderized by a wide variety of thought-form structures apparent in listening to their speech in
semi-structured interviews. When head through the lens of CDF (i.e., analyzed both social-
emotionally and cognitively), verbal language expressons show clear structural differences in
thinking. When these differences are scrutinized in empirical case studies, one finds that specific
Kegan-stages are asociated with spedfic limits of dialectical thinking cgpability (measurable in
terms of the DTF fluidity index and related cognitive scores).
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Social-Emotional Insights: ThereI is a lifelong attempt to be both independent

and included by others

F"‘“““< ]
SELF
|-5: Self-aware
(<10%)
-4: Self-authoring The 5 main social-
(20%) emotional stages are
’ temporary points
equilibrium between
1-3: Other- Focus on Self (being
0 independent) and
dependent 60% on Others (being included
. by Others)
[-2: Instrumentalist
IEHI[N%
- LI Impulsive

Fig. 7. Socialemotional stage progression according to Kegan

Thisis, of course, to be expeded since making meaning at a specific Kegan-level presupposes
residing in a specific phase of dialedica thinking cagpability.

On acount of the fad that members of a cohort make meaning along Keganés trajedory of
social-emotional stages whie also residing in a spedfic phase of dialedical-thinking
development, we can speak of cohort-spedfic thinking limits. In teading and carying out
organizationa interventions, the intrinsic nexus ketween a social-emotional Kegan-stage of
meaning making and a particular phase of making sense of the world throughdialedical thinking
clealy comesinto view, as intimated in Fig. 8 (see also Laske, 2009 253).

DTF

Fluidity
Index

Fig. 8 Nexus between sociggmotional meaning making and cognitive sense making in
CDF.
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In terms of pedagogical pragmatics this entail s that the social-emotional structure of integral
cohorts has adired beaing on how far programs of DTFdialectical thinking can help shift
integral thinking from Bhaskar SSargument-based dialedic to a developmental and dialogica
episemology required for using DCR in the organizaiona world (not to speak of a shift from
Wilber slenadments todialedicd thinking). DTF delivers astraightforward metric for whether a
particular cohort succeelsor failsin that transition.

Taking into acount that integral cohorts whose members reside at one and the same Kegan
level are largely fictitious, we view intega cohorts more redigtically as ®mposed of a
developmental majority vs. minority within a particular Kegan-range (2-3, 3-4, 4-5). | will refer
to these cohorts asupwardly or downwardly divided It therefore makessense to think about the
composition of the integral movement itself in terms of developmentally different cohorts shown
inFig. 9, and deailedfurtherin Figs. 10 and 11, below.

Upwardly divided leved-2 cohats (UD2); majority at level 2, minority at level 3
Downwardly divided leve-3 coharts (DD3); majority at level 3, minority at level 2
Upwardly divided levd-3 coharts (UD3); majority at level 3; minority at level 4
Downwardly divided leved-4 coharts (DD4); mgjority at level 4, minority at level 3
Upwardly divided leve 4 cohats (UD4); majaity at leve 4, minaity atleved 5
Downwardly divided leve 5 coharts (DD5); majarity at leved 5; minarity atleve 4

Levei2:
instrumental

o wNE

“USvs. THEM" " Majority or minority?

other-depéﬁdent
vs. self-authoring

Level 3: other-

dependent
[60% of cohorts]

i evel4: seif-
authoring [<20%

of cohorts]

Level 5: self-
aware

self-centered vs.

other-dependent Self-authoring

vs. self-aware

iME v s. oT
AME AMONGST TH

Fig. 9. Sociatemotional differences between cohorts, leading to the distinction of 6
structurally different developmental types of colort, further detailed in Fig. 10 and 11.

In each cohort, the developmental tension between majority and minority results in
idiosyncratic social-emotional cultures charaderized by spedfic thinking limits that sem from
the different levels of cognitive devdopment toward dialedic of the cohortsd members. In Fg.
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10, below, | refer to these thinking limits by the term fistratumo, thereby differentiating the
quality of management of complexity members of a particular cohort are cgpable of, as well as
the specific thematic focus of their universe of discourse at the workplace (Jaques, 1998.

Phase1 | Phase2 | Phase3 | Phased

F=>0<10 F>10<30 F=>30<50 F=>50<85

F=>0<10 F=>10<20 F=>20<30 F=>30<50 F=>50<65 F=>65<85

Declaration Debate Discussion Discussion Discussion Dialog
Stratum 1 Stratum 2 Stratum 3 Stratum 4 Stratum S Stratum 6
Team Team Teams Team Team Team
(UD2) (DD3) (UD3) (DDA4) (UDA4) (DDS)

Figure 10. Thinking limits (F) of 6 developmentally differing cohorts, calibrated in terms of
the DTF Fluidity Index.

As we move from UD2=Stratum-1 cohorts (in which the cohort majority resides on Kegan-
level 2) to DD5/Stratum-6 cohorts (in which the cohort majority resides on Kegan-level 5), their
thinking limits, in terms of dialedica-thinking cgpability, are dramatically altered.

For example, a downwardly divided level-4 cohort (DD4; in which most members reside at
Kegan-stage 4 while a minority remains at level 3) has asurer grasp of absence and negativity
than an upwardly divided level-3 cohort (UD3), and this cognitive differential can be precisely
ases®d through DTF. Importantly, this differential is likely to determine the relationship of a
cohortGs interpersonal process toits task process The latter is determined by cohort membersd
phase of dialedical thinking, and in more immature cohorts tends to become overwhelmed by
cohort membersdinterpersonal process

We can say, then, that ead of the six cohort types distinguished in Fig. 11 is charaderized by
a pealliar quality of discourse fully aligned with its thinking limits. For ingance, acwrding to
Fig. 11, even logcal debate is unikely in a UD2/Stratum-1 cohort, while a UD3/Stratum-3
cohort can be expeded to have a beginning grasp of absence (DTF process thought forms; 2E),
having begun to aaquire thought forms articulating negativity that are missng from a more
immature consciousness Clealy each of these subgroupshas its own epistemological subculture
that in turn, demands adifferentiated pedagogical approac to dialedica thinking.
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=== DD4. Stratum-

Level 2:
instrumental
4. F >30<50

— Level 3; other- ===

dependent
{60% of cohorts]

Level4: self-
authoring [<20%
of cohorts]

3

UD3. Stratum-
3.F>20<30

UD4. Stratum
DDS5. Stratum-
l 5. F 5068 I 6.F>65<85
Level 5: self-
aware

Fig. 11. CDF cohort typology showing the sociaemotional and cognitive developmental
differences between cohortgLevel-3 cohorts are shown as the most numerous).

As shown in Fig. 12, the higher the cognitive stratum of a cohort, the more cohort members
are cgpable of handling complexity in terms of MELD and its DTF thought-form equivalents.
Consequently, they will be increasingly open to conceptualizing issues referring to future
patentials, rather than being wedded to the status quo, thus differing in terms of transformational
thinking capacity. Simultaneously, true dialogue will increasingly become possible and so will
an autonomoustask process not compromised by a cohortés interpersonal process

These assessment-based considerations of developmentally different cohorts lead to the
guestion of fihow to guide integral cohorts ona developmental journey that amounts to a mental
growth assgnment? 0
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redominant Moment | Need for Thinking

Type of Team Focus of Universe of P
Discourse of Dialectic

Dialectically
Stratum-1; UD2 Service and Execution Excellence  Contextthinking; Focus Present
on Present
Stratum-2; DD3 Service Differentiation and Op- Start of Process Thinking
timization of Practices Working with Difference
(Negativity)
Stratum-3; UD3 Rethinking Operational Advanced Process
Processes: New Value Streams, Thinking ; Beginnings of
Change Management Relationship Thinking
Stratum-4: DD4 Creating Breakthrough by Strengthening of
Developing and Testing Relationship Thinking;
Alternative Strategies Beginning Coordination
of C, P, R thought forms
Stratum-5; UD4 New Business Models, Re- Increased Coordination
shaping of competitive position of C, P, R thought forms,
leading to Transforma-
tional Thinking
Stratum-6; DD5 Repurposing Industry by Equilibrated Thinking in Future

Provoking Unconventional Uses
of Services and Tools Offered

Terms of All Four
Moments of Dialectic

Figure 12 (for column 3, see also Figure 1, upper left) Cohort differences in the ability of
handling organizational complexity as a function of sociaémotional composition and
phase of dialectical thinking measured through DTF.

A Train the Trainer Program and Pea Training Program in
Dialeaical Thinking: IDM & Case Study Cohort Method (CSC)

The answer to this question adopted a IDM is referred to as the ficase study cohorto method

of teading (CSC). Its name derives from the fad that IDM study cohorts are organized around
the pedagogicd goal of writing a developmental case studyon a single organizational client. The
case study involves carrying out a social-emotional as well as cognitive interview (if not also
administering a psychological questionnaire), to be evaluated by cohort members for the purpose
of giving feadbadk to clients under the supervision of the Diredor of Educaion. The latter
functions as asupervisor who also guarantees assessment inter-rater reliability. Along the IDM
cetification tradk, writing such a case study requires 10 months of study of both dialedical and
social-emotional thinking and listening, in work with interviewees coming from both for-profit
and non-profit organizaions. As a consequence, it is organizational clients whose concerns
provide the real-world environment for studentsdleaning and development, ading as midwives
of their development into expert CDF/DTF users.

We use this method of teadingin two forms:
1. An fartisano (esoteric) form for educaing CDF trainers
(http://mww.interdevelopmentals.org/assessment-certification.php).
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2. Anapplied (exoteric) form for those not intending to become CDF or DTF experts, but
rather srivingto use these frameworks in immediately rewarding applications,
including starting a new business
(http://www.interdevelopmentals.org/Applied CDF_Courses.php).

In full recognition of the pragmatic demands of studentsd organizational clients, a case study
is about people-in-context, especially exeautives, and this is refleded in the structure of the
cognitive interview that explores exeautivesd internal workplace i.e., the way exeautives
conceptually represent their function, tasks, work environment, and professonal agenda (Laske,
2009 Jaques, 1998. These clients form the invisble cohart associated with IDM study cohorts.
Meta-theoreticall y, each case study takes on clientsd epistemic fallades and category errors that
condemn them to positivigic thinking and downloading rather than allowing for deep, dialedical
thinking. For this reason, by using DTF for revealing exeautivesd movements-in- thought and
giving them feedbadk on the structure of their present thinking in terms of MELD, DCR could
move closer to acting as an educational force within society.

As my colleggue J. DeVisch has shown in two recent books (201Q 2013, absence of
dialedical thinking in exeautive teams not only obstructs social change, but alsoeventually leads
to companiesd sub-performance or even demise. Exeautivesd epistemic fallades, which
ultimately sabotage emancipatory change within and without companies, clealy come to light
during a 1-hr recorded and transcribed cognitive interview scrutinized by an entire IDM study
cohort. Structurally relevant interview fibitsdo are weighted in terms of the clarity of thought
forms articulated therein, amethod of qualitative research that when applied to written text such
as annual reports is referred to as dialedical text analyss (Frischherz, 2013 2014). It is a
hallmark of dialedically complex texts that they invite to be scored not only in terms of single
thought forms, but constell ations of thought forms from different classes (Adorno, 199: 134f.),
as shown by the example below.

Cognitive interviews center on laying bare clientsd caegory errors and epistemic fallacies.
These are seen as hindering the speger from living in the red world. Category errors are thought
to come to light in the way base concepts are differentiated by clients. In the interview fragment
quated above, the base concepts of fiforce field dand fisystem stabilityd are explored by the
interlocutor. By way of the DTF Thought Form Scoring Shee shown, the study cohort mentally
reanstructs the client from a third-person perspedive for the purpose of cogent feedbad.

As this demongtrates, work with CDF, including DTF, is based on dialog, not argument. It is
focused on the unpading of assumptions that lead to caegory errors in the sense of Bhaskar
retroduction, but for the purpose of assisting clientsin their work or life in real time.
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Table 2: IDM case study, Thought Form Scoring SheetFragment of a transcribed
cognitive interview, cohorte val uat ed f or the ©purpose
(executiveds) cognitive profile as a
present thinking; from a 2009 IDM case study.

of est
basi s 0

Bit Number & Thought
Form

(weighted fromO to 3)

Questions to Ask Yourself:

1) What structural evidence leads you to sdedingthis Thought Form?
1. 2)If several Thought Forms are applicable, explain your choice.
Note: Weights are assigned to ThoughtForms only across
theentire interview, notindividually.

Cognitive Interview, Task House

(Base Concept #1=fiforcefiddo; #2 = fistabili tyo)

Bit #3,

TF21[weight = 1]
(corstitutive, intrinsic
relationship)

TF 22[weight = 1]
(Limits of stability,
hamony, and durability)

TF17 [weight = 0.5]
(Critique of reductionism)

Interviewer: You seem to betaking into account what other forcefields are
playing arolein this company, and what the circumstances are under which
this projed has started é

Interviewee (Consultant): Wdl yes, | was referring to certain forces, some
tearing things apart, others holding things together, and the conflict energy
neeled to transform the status quo.

Interviewer: If you look at thase forcefields more closdly, what do you see?

Intervienee: Wdll, the dilemmaliesin that efficiency should beincreased
while no onewould lose their job. This is a human resource problem since
probably some people do not have thequalities they need to be peak
performers. So management wants to lift up the organization towards amore
service oriented organization. Oneisaleis the accountability level on which
people should performin their new roles. Another issueis to prepare these
people to take a quantum leap. However, they will probably not be ableto
make this leap under the present reward system, or given what their
competences are. So there are many conflictingforces | am seang, but |
doubt that my clients are sedngthem. | see a gap between redlity and howit
isviewed by my clients. But | cannat close this gap for them; | nead to
educate them so they can seeit.

Interviewer: What does that say, you think, about the systemés stabili ty?

Interviewee: Wedl haveto consider that thereis an external forcefield as
well, and together with theinternal one, it may rip the company apart. We are
nowin afinancial crisis, and we haven@ seen thedeeest point yet. So
people arelooking at efficiency and they have never, never been confronted
with thefact that they will have to lay-off people They won& be able

to doit before the end of 2009because they signed an agreament with the
union. So they wond risk that. Except if they would be confronted with
extreme situations. Until now they have government support. But | expect
they will beasked to take hard measures by thefirst half of 2010.And they
are rot at all preparing for that.
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Judtification of the Scoring

In constructing his internal workplace, the speaker sees individua
determined by the constitutive relationships they are in that have
defining quality (relationship TF 21); he also points to the overall

systemic context as a factor determining the issues that will need
considered by clients (transformational TF 22). Finally, he articula
a weak critique of reductionism (TF 17)ghlighting that his clients
are not looking at the outside world.

DTF dialog iscaried out differently in the three complementary modes, as shown in Fig. 13.

Fig. 13 The three dialog modes of DTF as used in coaching and consulting.

In real time, one of these modes is typically the dominant one, the other two functioning as
supports. All three modes require deep listening to clients, but in different ways. In attentional
suppat, in focus is discerning the dialedica thought form structure of a clienté& speech flow,
while interpretation seizes upn the clientGs category errors. Once these have been revealed to
the client through commentary or quegtions, the interlocutor proceels to remediating them,
enabling the client to make possible sublations and differentiations (enactment). In this way, not
only isanalyticd reasoning critiqued, but novd experiences leading to cognitive development are
creded clients.

In a society steegped in analytical reasoning, retroductory scaffolding of clientsd cognitive
development is difficult, encountering many psychological and ingtitutional obstacles that have
to be managed by DTF-schooled coadhes and consultants. Similar difficulties apply to teading
DTF, in my experience.

The success of a case study cohort hinges on whether cohort members achieve an equilibrated
use of the three dialogue modes they are taught in preparing the case study. Each of the three
dialogue modes is rehearsed separately, before being linked to others.
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